












Grade 5 Persuasive/Opinion Text Form continued

Next steps with the end in mind: 

Following a three-week block, students will be asked to write a persuasive letter 
to a person of authority to promote environmentally friendly practices. During the 
block, students will receive detailed feedback on their fi rst piece of writing in the unit 
(assignment above). They will be immersed in a variety of relevant texts and will 
research and study environmental issues and character development concepts such 
as caring, responsibility, and respect. In this unit, teachers will teach the structure and 
features of persuasive text forms, including techniques that writers use to engage 
readers’ emotions and create a sense of urgency.

With respect to the sample written piece, teachers recommended that the classroom 
teacher carefully select mentor texts for dissection and offer the student choices that  
support the development of persuasive writing. They thought the plan to immerse 
the student in texts of all types (e.g., persuasive blogs, letters to the editor, posters, 
advertisements, commercials, and historical recounts) was an effective instructional 
choice. They also recommended an individual writing conference with the student to 
focus on self-assessment of sentence variety and complexity.

Steps to Engage Students in Moderation
This strategy is powerful because it gives students ownership as they work together to 
build meaningful knowledge of the assessment criteria. 

Teachers ...

• decide on an instructional focus (e.g., knowing how to use a specifi c text form, effective 
word choice);

• explicitly teach the criteria that they looking for; use tools such as anchors, a rubric, or a 
checklist;

• use anonymous work samples that represent different levels of achievement;

• collectively discuss reactions to a piece of student writing, identifying criteria and 
evidence that are aligned, and making suggestions for improvement;

• rate the samples from least to most effective based on criteria identifi ed;

• instruct students to be explicit about their ratings and to justify their reasons by giving 
evidence from the samples. Have students record their thinking using sticky notes;

• revisit the rubric and add more details in response to feedback from students (students 
will have ownership).

Students ...

• read the samples in pairs or triads;

• actively participate in the process through asking effective questions;

• share their moderation experiences with the whole group.

Benefi ts of Teacher Moderation
Benefi t #3 – Fairness and Equity

Every child can achieve given appropriate time, 
support, and resources. Teacher moderation 
brings this important belief statement to 
reality in every classroom. With ongoing 
moderation conversations, teachers build a 
solid understanding of what is expected from 
their students, ensuring that fairness and 
equitable practices are in place. Moderation 
allows for the provincial standard to permeate 
in each classroom, across schools and among 
districts, regardless of student demographics or 
social class. When school communities clearly 
articulate high expectations for all students, 
educators are better able to plan and deliver 
improvement strategies (Pellegrino, et al., 
2001). 

Benefi t #4  – Alignment of Instruction

Teacher moderation fosters the alignment 
of instruction as teachers share high-yield 
strategies among the team members. 
Research strongly suggests that when teachers 
implement common structures on a school-
wide level, students benefi t as they journey 
from grade to grade (Fullan, Hill, & Crévola, 
2006). Students are consistently surrounded by 
effective strategies, based on regular teacher 
moderation inquiry. As learners progress from 
one grade to the next, they are familiar with 
such strategies. Instructional time is not spent 
on teaching the strategies from scratch, but 
rather on delving deeper based on students’ 
readiness and entry points.
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Key Roles in the Teacher Moderation Process  

The principal plays a vital role in creating a school culture that values the process of collective learning and planning (Booth & Rowsell, 
2007). To ensure that moderation is not an isolated event but an integral part of the assessment, teaching, and learning cycle, the 
principal:

• schedules regular moderation sessions and makes sure resources are available to respond to assessment results;

• participates in moderation sessions, learning side-by-side with teachers, thereby increasing the staff’s knowledge base about students’ 
achievement;

• models effective questioning, accountable talk, and actively contributes to the collegial dialogue about student achievement;

• supports opportunities for distributed leadership.

Teachers have the most direct impact on student achievement and their role during the moderation process is critical. In order to 
focus moderation sessions on student learning and to help shape a culture that is open to professional learning, rich dialogue, and 
collaborative planning, teachers:

• collectively discuss results and use this information to plan instruction, providing students with feedback in a timely fashion to help 
them improve their performance;

• actively participate in sessions through asking effective questions (resulting in building a solid knowledge base about curriculum 
expectations and achievement levels);

• share their successful instructional strategies and resources with their team, leading to learning opportunities for students that meet 
their needs precisely.

A critical aspect of the students’ role involves identifying what strategies they found to be most helpful during their own learning 
process. This better informs the moderation process as teachers gain insights from their students’ reflections, adding depth to 
assessment discussions. In order for students to benefit from teacher moderation, they should:

•	practise articulating strengths and weaknesses in their learning;

•	apply feedback to improve subsequent work.
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